PAGE  
24
Report of the Joint Committee on Curriculum and Articulation




Report to the Strategic Planning Council

Joint Committee on Curriculum and Articulation
September 29, 2005
The Joint Committee on Curriculum and Articulation is charged by the College bylaws to “consider curriculum and matters of articulation that are College-wide in nature” and to “make recommendations to the General Faculty and the faculties of the several Schools as may be appropriate.”  The committee is a late addition to the strategic planning process, its first discussion in this regard occurring at the June 8th retreat.  However, the focus of the committee’s recent work on curriculum and assessment issues is well aligned with the needs of the College’s strategic plan initiative and the Committee has accepted responsibility to coordinate progress towards effective assessment of student learning College-wide and identification of curricula goals.

In preliminary discussions by a subgroup of the full committee during the June 8th retreat and at meetings of the full Committee a number of objectives have emerged for the Committee to address:

1. Reaffirmation of the College’s commitment to undergraduate education.


2. Streamlining the undergraduate curriculum in order to sharpen the focus and enhance the quality of existing majors, minors and concentrations to reduce redundancy and overlap in the curriculum, to make curriculum requirements more transparent, and to increase graduation rates.

3. Develop a culture of assessment within the faculty based on the understanding that learning outcomes assessment is integral to good teaching, assures that our students are learning what we want them to learn and are prepared to assume their roles in society as productive citizens who think critically and are lifelong learners. 

4. Give immediate priority to development and assessment of written and oral communication skills, including the definition of measurable goals/standards for communication throughout the curriculum, development of assessment instruments, and identification of appropriate places in the curriculum for such assessment to occur.
5. Information Literacy is a long-term priority goal. The integration of information literacy and communication skills across the curriculum is a Middle States criterion for accreditation. As with all institutional learning goals, Middle States also requires assessment of information literacy skills.
6. Explore and expand the use of nontraditional delivery systems and further develop the concept of learning communities.
Assessment as a Major Focus of Joint Committee Work

As suggested by #4, assessment of written and oral communication skills will be the most important focus of the Committee’s work this academic year. We have begun with a committee-wide review of the current status of such assessment efforts across the college. Those reviews appear as appendices to this report, and are summarized below:
Zicklin School of Business
The Zicklin School adopted learning goals at the school, program, and course levels, as part of its AACSB accreditation, for both graduate and undergraduate programs. 
Eight learning goals have been adopted for undergraduates: analytical and technological skills; oral communication skills, written communication skills, civic awareness and ethical decision-making; global awareness; general education; business knowledge/integrative abilities; and proficiency in the major (see Appendices A and B).
For the graduate program eight learning goals also were adopted: knowledge integration; communication; teamwork and leadership; information literacy and technology; ethical awareness; global awareness; quantitative analysis, and intellectual competence in a field of study (see Appendix C).
Graduate and undergraduate Learning Assurance Committees have been created and charged with the responsibility to develop and pilot assessment instruments to assure that program learning goals are achieved. The undergraduate committee tested instruments for written and oral communications in Spring 2005 (see Appendices J and K). The graduate committee has examined and provisionally adopted instruments for communication, integrative knowledge, and information literacy and technology.

School of Public Affairs
The School of Public Affairs is in the process of reviewing its undergraduate curriculum and has developed a mission statement for the BS in Public Affairs and has identified 12 program learning goals. The continuing program review this year will address course sequencing, electives in Weissman and Zicklin appropriate for SPA students, the role of service learning in the major, and the role of the capstone course as a means of assessing student learning. SPA approaches assessment at the program level, as the entry point for understanding student achievement. At the graduate level, assessment efforts involve input from faculty, students, and an advisory committee of leaders in government and the nonprofit sector. Student input is obtained from annual services. (See Appendix D).
Weissman School of Arts and Sciences
The Weissman Curriculum Committee has developed a draft learning goals document for Tier I and Tier courses, identifying seven general categories: communication skills; civic awareness; ethical awareness; cross-cultural awareness; aesthetics; critical thinking and analysis; quantitative reasoning and scientific method (see Appendix E). Learning goals for communication skills and quantitative reasoning and scientific method were refined and endorsed by the committee. The committee has begun discussion of assessing oral and written communications skills, with reference to the instruments developed by Zicklin. Committee goals for this year are to finalize remaining Tier I and Tier II goals and then address Tier III minor and major goals. (See Appendix F).
Information Literacy
Since the integration of information literacy and communication skills across the curriculum has been specified as a criterion for accreditation by Middle States, there has been preliminary discussion within the Joint Committee on this issue. The library has presented a proposal to create a special taskforce to prepare an institutional definition of information literacy, conduct an inventory of where information literacy already exists in the curriculum, identify areas in the curriculum where it might be added, and explore using existing assessment instruments as a means of evaluating student mastery of these skills (see Appendix G).

Creating a Culture of Assessment

Progress has been made towards creation of a culture of assessment as evidenced by:
· inclusion of questions in the recently adopted student evaluation form that are linked directly to learning goals and assessment criteria. For example, questions 2, 3, and 4 pertain to learning goals and underscore for both students and instructors how courses and assignments contribute to their intellectual growth. Questions 8, 9, and 15 pertain to course assessment criteria, emphasizing how an instructor’s performance contributes to students achieving learning goals (see Appendix H).  

· last spring’s Conference on Integrating Information Literacy and Communication Skills Across the Curriculum: Learning Goals and Assessment, organized by a faculty committee.

· draft statement by members of the faculty on the importance of assessment. This statement, written by a subcommittee of the Joint Committee, will be circulated to the School committees in Fall 2005 (see Appendix I).
· attendance last June by four faculty members from the Newman library at the Alverno College Institute: Connecting Student Learning Outcomes to Teaching, Assessment, Curriculum.

· participation of seven Baruch faculty and administrators at the Middle States Student Learning Assessment Conference this month, all supported by funding from the BCF, administered by the Provost’s Office.
AY 2005-2006 will see greatly increased faculty development efforts aimed at engaging members of the faculty in the assessment process.

Connecting Assessment to Curriculum Improvement

The Middle States Periodical Performance Review questioned how the assessments currently used and being developed by the College will be used to adjust the curriculum. This key question, which the three schools have begun to address, is a relatively long term goal within a five-year period. Although the three Schools are at different stages, and progress will not be uniform, this year should see completion and adoption of learning goals at the program, major, and course levels, along with the development of appropriate tools for measuring whether those goals are being achieved. Implementing those tools and evaluating the results will occupy the next year or two. Developing a process for improving how we can better achieve goals through curriculum revision, a process that can only take place with support from the faculty at large, will be the final step. That said, the Joint Committee suggests that this process should remain dynamic and responsive to faculty and student needs; that is, a work in progress.
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APPENDIX A

Assessment in the Zicklin Undergraduate Program

With the implementation of new standards for accreditation from the AACSB International (the Association to Advance Collegiate Schools of Business), the ZSB began to address issues of learning assurance.  The AACSB standards indicate that each accredited business program must incorporate learning goals that describe areas of greatest importance in the student’s undergraduate education.  The ZSB faculty determined eight learning goals for the BBA program in spring 2004.  They are:  analytical and technological skills; oral communication skills; written communication skills; civic awareness and ethical decision-making; global awareness; general     education; business knowledge/integrative abilities; and proficiency in the major.  

In fall 2005, the ZSB began an organized approach to assess the learning goals listed above.  In early November 2005 the BBA Learning Assurance Committee was convened for the first time.  The Committee includes a representative from each of the ZSB major programs, the coordinator of the Business Policy course (the BBA capstone course), a representative from the Statistics faculty, and the law department as well as a representative from industry.  The Committee is chaired by the Associate Dean for Undergraduate Programs.  Visitors from other disciplines, the Provost’s Office, the Schwartz Communication Institute and the Office of Institutional Research come to the meetings regularly.

Although we attempted to operationalize all of the seven learning goals (with the exception of proficiency in the major), at our second meeting it became evident that the Committee needed to focus on a single goal at a time if we were going to develop assessment tools.  We chose Oral Communication first and tried to define what skills students need to possess, as well as the level of proficiency we expect at our students graduation.  The appropriate place for the assessment was agreed to be BPL 5100, the BBA capstone course, in which all students give oral presentations.  For several meetings we discussed and defined oral skills, watched videos of previous presentations in BPL 5100, heard from experts in the Communications Department and the Schwartz Institute.  The Committee went through several iterations of an Oral Communication Worksheet that would serve as a checklist for reviewers who were watching live and/or videotaped presentations.  

Simultaneously, we began to create and then modify a Written Communication Worksheet.  We looked at the CPE (Task I), an instrument currently in use at the College and University to see if that might be an appropriate assessment tool. Given the scoring rubrics and lack of scoring information available at the College, it was difficult to see how the CPE might be used.  In order to pass, the CPE appeared to require a lower level of writing than what we expected for BBA graduates.  Also, given the very high pass rates a Baruch, the CPE did not seem to be able to differentiate finely enough.  In the end the Committee chose to make its own Written Communication Worksheet.  We invited representatives from the English Department and the Writing Center to help us formulate the Writing Worksheet.  In addition, we identified CIC capstone courses in many of the ZSB majors to provide the venue for assessing writing communication.  Instructors from these CIC courses came to our meetings to help us understand their assignments and objectives and in turn we began to clarify how we might assess written communication in these courses.

During the latter part of the spring 2005 semester, the oral communication rating system was normed with the assistance of Mikhail Gershovich from the Schwartz Communication Institute.  It was agreed that a team of three “raters” (a faculty member, an industry representative, and a Schwartz Institute representative) would pilot test the assessment of oral communication using the Worksheet by observing BPL 5100 presentations in May 2005.  The “raters” watched approximately 20 presentations and were found to be were in close agreement about scoring each speaker.

The Committee revised and completed the Written Communication Worksheet.  It was agreed that CIC major capstone courses (Acc 5400, CIS 5800, Mkt 5750) would have students submit copies of their papers on disc, so that these could be assessed against the worksheet at a later date.  Some of the papers in Accounting 5400 were discussed by the full Committee in July 2005.

The Committee began to operationally define analytical and technological skills toward the end of the spring 2005 semester.  Completing the definition and determining how and where it will be assessed is among the first things on the 2005-2006 agenda.  In addition the following items will be part of the BBA Learning Assurance Committee’s Agenda in the coming year:

1. An operationalized definition of proficiency in each major along with a plan to assess that proficiency.

2. A definition of analytical and technological skills and a plan to pilot test.

3. A broad plan to assess oral and written communication skills of graduating seniors.

4. A definition of the learning goals associated with civic awareness and ethical decision-making and a plan to assess.

5. A definition of the learning goals associated with global awareness and a plan to assess.

APPENDIX B

Zicklin School of Business:  BBA Learning Goals

Analytical and Technological Skills 
Students will posses the quantitative, technological, analytical and critical thinking skills to evaluate issues faced in business and professional careers.

Communication Skills: Oral

Students will have the necessary oral communication skills to convey ideas and information effectively and persuasively 

Communication Skills: Written 

Students will have the necessary written communication skills to convey ideas and information effectively and persuasively. 

Civic Awareness and Ethical Decision-making 

Students will have the knowledge base and analytical skill to guide them when faced with ethical dilemmas in business. Students will have an awareness of political, civic and public policy issues affecting business. 

Global Awareness

Students will know how differences in perspectives and cultures affect business practices around the world. 

General Education 

Students will acquire a foundation in the sciences, the arts, and the social sciences. 

Business Knowledge/Integrative Abilities 

Students will have knowledge of the basic disciplines in business management, and be able to apply and integrate that knowledge effectively in problem specification and problem solving. 

Proficiency in a Single Discipline 

Students will possess a deep understanding of and intellectual competence in at least one business discipline. 

APPENDIX C

Zicklin School of Business:  MBA Learning Goals

Knowledge Integration

Students will have a working knowledge of all functional areas in business and apply them in a holistic, analytical, and integrative manner to effectively understand and recommend solutions to business problems.

 

Communication

Students will be effective oral and written communicators, as leadership and teamwork in business is dependent on developing shared meaning and commitment to action fostered 

through communication. 

Teamwork and Leadership

Students will develop skills that permit them to function effectively in teams and be given opportunities to experience, understand, and develop their competencies as leaders.

Information Literacy and Technology

Students will gain information literacy skills, the ability to identify, retrieve and apply relevant and valid knowledge to decision-making, and the understanding of how information technology produces competitive advantages in business settings.

Ethical Awareness

Students will be sensitive to ethical issues in business, understand the importance of ethical behavior and their responsibilities as business people to uphold ethical principles

in their dealings.

 

Global Awareness

Students will be sensitive to differences in perspectives, institutions, and practices among business people from around the world as our global economy puts a premium on global

business relationships.

 

Quantitative Analysis

Students will effectively use quantitative techniques to describe and analyze business phenomena and help develop solutions to business problems.

 

Intellectual Competence in a Field of Study

Students will have the opportunity to develop a deeper intellectual competence in at least one business discipline to support post degree employment aims.

APPENDIX D

School of Public Affairs: Assessment Strategy
Assessment is an integrated approach to understanding how student learning is impacted by all aspects of their experience at the College. When done correctly it is a means to bring data from multiple levels within the university to bear on our fundamental task of improving student learning. At its most basic level, assessment involves the evaluation of student learning in each course taken at the college. At the level of program, such as a major, it involves a more nuanced understanding of whether a student has mastered the integration of a body of knowledge. At the institutional level, assessment concerns whether the college has succeeded in achieving more general goals such as creating life long learners who are capable of critical assessment and expression. 

The critical challenge of assessment is that the information available from the several institutional partners be brought together so as to inform all learning related decisions. Assessment is complicated by the fact that students, faculty and administrators, and the communities’ interests are often driven by different sets of concerns. Therefore the ability to bring these diverse groups together in order to develop a comprehensive understanding of student achievement and the ways that classes and programs can be enhanced in order to reach institutional goals is essential.

The School of Public Affairs has chosen to approach assessment at the program level as this is considered the critical entry point for understanding student achievement. By starting at with programs, the school is able to capture data at the course level, and it can address issues of student achievement at the institutional and community levels in terms of education to achieve the multiple goals set out by the school.

Undergraduate Studies

SPA is in the process of assessing and revising its undergraduate major. This review is being undertaken in preparation for the proposed increase in the number of undergraduate majors that will be accepted into the School. The review committee includes SPA faculty, administrators and students, and representatives from the Weissman School of Arts and Sciences and the Provost’s office. 

To date, the committee has reviewed the mission of the major, articulated learning goals based on the curriculum, identified 5 courses that will serve as the core for the major, and articulated the requirement that students take at least three of their remaining courses in one area of public affairs. 

Mission/Philosophy Statement 

The BS in Public Affairs improves students’ understanding of public policy and public service and educates them broadly in a manner consistent with the liberal tradition. Students in the major hone their ability to think critically, communicate effectively, recognize and apply research methods appropriate to the issues and problems they encounter, and account for the role of institutions in shaping both public policy and civic culture. The program makes use of service learning to help students integrate what they study in class with the world of public service and public deliberation. Graduates are prepared to function as active and responsible members of civic society, attain entry level positions in the public sector, and continue their education at the graduate level. 

Goals

1. A general familiarity with political theory in the western liberal tradition flowing from Hobbes and Locke, especially as it bears on they documents in US history;
2. A general familiarity with the history of politics and public institutions and social, and economic institutions in the United States;
3. A general familiarity with the history of city, state, and federal governmental and civic institutions (including education and higher education) and their functions);
4. A general familiarity with the history, structure and function of a range of non-profit entities;
5. The critical thinking skills required to make sense of new information an construct sound arguments;
6. The communication and advocacy skills needed to function effectively in the public sector;
7. A basic fund of quantitative analysis skills which can be deployed in policy analysis and public advocacy;
8. First hand experience of some component of either 3 or 4 grounded in a service learning project;
9. Some expertise in an area of public policy entailing an understanding of how decisions in this area are related to1-4;
10. An understanding of the ethical obligations of public service; and
11. Knowledge and experience of the modes of participating in civic society that are open to them.

Proposed Core

1/2 One year class that integrates issues of civic education and administration and policy, and using New York City as its prime case (Goals 1, 2, 3, 4, 11, and 12)

3  
Communication & Critical Thinking Class (Goals 5 and 6)

4  
Quantitative Methods in Social Science (Goal 7) 

5 
Qualitative Methods in Social Science (Goal 8) 

Next year, the committee will complete the review and revision to the major. This will involve:

1. Finalizing the syllabi for the 5 core classes that will indicate the ways that the courses address the learning goals of the program and the ways that student achievement will be measured

2. Identifying appropriate elective courses in Weissman and Zicklin 

3. Developing model learning sequences for students who do not want to articulate independent areas of specialization

4. Determining the role that service learning will play in the major

5. Determining the role of the capstone course including ways it can enhance the assessment of the major.

Graduate Curriculum

Assessment of the graduate program involves input from three constituencies: the faculty, the students, and persons active in the field of public affairs. The input from each group is used to strengthen the overall program at the school

Faculty: Under the aegis of the SPA Curriculum Committee, the faculty has begun to assess the core curriculum and different service delivery models within the MPA. Together these constitute the second full-scale review of the curriculum since it was implemented at the School’s founding 10 years ago.

This past year, the research sequence underwent a major review and revision. The result was a reorganization of topics between PAF 9170 and PAF 9172. Introductory statistical material was put in 9170 and other research methods topics, including applications of research to public policy and management, in PAF 9172. This reorganization enables a larger number of faculty to teach in the sequence and permits greater attention to qualitative research methods. 

In the upcoming year, the subcommittee of the Curriculum Committee will review the core budgeting class and electives in budgeting and finance to determine whether they adequately prepare students to engage either directly or indirectly in budgeting and financing related problems in government and nonprofit organization. 

In addition, a subcommittee is being organized to assess the NUF programs in terms of its course offerings, course sequencing, and student services.

Students:  Student input is obtained through annual surveys conducted by the Office of Graduate Admissions and Student Services. Two surveys are administered annually. Incoming students are surveyed about their experience with the application and enrollment process. Graduating students are surveyed on a variety of topics including the academic program and student services. Information from these surveys is used to address the overall direction of the program. This information is shared with those faculty working with curriculum development (see above) and the Employer (see below).

Employers: The Dean has created an Advisory Committee of leaders in government and nonprofit agencies. The Committee’s input is critical to shaping the School’s understanding of what knowledge and skills employers seek in their employees and how the graduate program can be structured to meet these needs. The information garnered at these meetings is fed back to those faculty who are working with curriculum. In addition, persons on the advisory board or in the field are asked to participate in these committees where appropriate. 

APPENDIX E

Learning Goals for Tiers I and II of the Common Core






    DRAFT

	COMMUNICATION SKILLS
	· Write a cogent thesis and develop an argument in unified and coherent paragraphs, using a variety of sentence structures and observing the conventions of standard English grammar and usage.

· Write a critical essay employing a strong thesis statement, appropriate textual citations, and contextual and intertextual evidence for their ideas.

· Read and interpret a variety of articles, essays, literary texts, and historical documents by paying close attention to key points, language, style, bias, and validity.

· Prepare and deliver an oral presentation of ideas with increased confidence before an audience of their peers.

· Make effective use of computer, video and other multimedia tools such as Blackboard, excel, and PowerPoint.

· Develop the ability to communicate in a foreign language.

	CIVIC AWARENESS
	· Understand critically the US Constitution.

· Understand the differences between despotic and free regimes, (this will include the different types of regimes and constitution, such as democratic, theocratic, oligarchic, etc.).

· Understand the relation between civil liberties/civil rights and political structures.

· Understand various theories of international politics (realist, liberal/institutional, constructivist, neo-realist).

· Understand the place of the US in the world and its relations with other countries.

· Obtain a comparative and cross-cultural understanding of political conflict and political institutions.

· Demonstrate familiarity with political vocabularies of political regimes ("rights," "the good life," "individual," "community," etc.).

· Become aware of the political, civic and public issues affecting business.



	ETHICAL AWARENESS
	· Engage in moral self-examination and self-criticism.

· Develop tools for ethical decision making and for negotiating ethical dilemmas and conflicts (i.e. understand basic principles of ethics and how they are applied in moral reasoning). 

· Develop a sensitivity to the viewpoints of other peoples and other cultures.

· Understand the psychological component of moral development and moral behavior.

· Understand the ethical dimensions of issues confronted in all areas of life–personal, social, political, and professional.

· Understand the ethical codes of various professions and institutions within our society.

	CROSS-CULTURAL AWARENESS
	· Develop knowledge and appreciation of other cultures. 

· Recognize and value literary and artistic contributions of diverse cultures. 

· Obtain a comparative and cross-cultural understanding of political conflict and political institutions. 

· Understand the place of the US in the world and its relations with other countries. 

· Understand how different cultural perspectives affect business practices around the world.

· Develop the ability to communicate in a foreign language.

· Assess and evaluate cultural patterns and social structures, both in native culture and in cross-cultural settings.

· Develop skills and awareness for cross-cultural living and working.

· Develop skills for understanding and analyzing diversity and stratification, particularly race/ethnicity, gender, and class.

· Demonstrate familiarity with the problems of interpretation of foreign texts. 



	AESTHETICS
	· Develop an understanding of the roots of artistic creation and the nature of artistic expression.

· Appreciate “great works” of artistic expression in various genres, media, and cultures.

· Develop an understanding of the structure, content, and meaning of artistic endeavors, as well as an understanding of their historical and cultural contexts.

· Develop the ability to offer critical evaluations of a work’s strengths and limitations.

· Understand how we organize the visual world into perceptual experiences that permit us to make sense of our visual world.

· Recognize the influences of visual imagery on society and culture and become more discerning critics of our visual environment.

· Engage in the creation of successful visual, musical, and literary forms.

	CRITICAL THINKING & ANALYSIS
	· Develop and test the efficacy of hypotheses about the physical and social world.

· Understand the process of deductive reasoning and be able to make valid deductions from a set of beliefs assumed to be true.

· Understand the process of inferential [inductive] reasoning and be able to make justifiable [rational] inferences from a set of beliefs assumed to be true.

· Develop effective strategies for evaluating the strength of inferential arguments and the validity of deductive arguments, and be able to recognize common fallacies of reasoning

· Develop effective strategies for evaluating the accuracy of information and the reliability of its source.

· Develop a general understanding of the social, cultural, economic, and political contexts of beliefs and arguments. 

· Present ideas, arguments, and explanations in a clear and effective manner.

· Recognize and appreciate the power and value of precise and logical thinking; distinguish between a valid argument based on evidence and one based on propaganda, bias, or appeal to emotion.

	QUANTITATIVE REASONING AND SCIENTIFIC METHOD
	· Recognize that science is not a finished project, but an ongoing and exciting endeavor in which progress in our understanding of the natural world flows from both new insights and new technologies.

· Develop scientific literacy, i.e., a working knowledge of the strengths and weakness of various scientific research methodologies and the ability to critically analyze information in all types of media. 

· Understand the basic mathematical precepts needed within mathematic and as applied to real world experiences. 

· Acquire the research tools of social science needed to critically examine important issues facing the world.

· Become familiar with fundamental concepts, tools and methodologies of natural science through hands-on laboratory experience.

· Develop an understanding of the role natural science plays in society and business and every person’s everyday life.

· Appreciate the importance of careful observation and measurement in the collection of data and know how to record scientific observations and measurements in narrative, tabular and graphical form.

· Describe the scientific method, know the difference between a hypothesis and a theory, and explain the importance of operational definitions, replication, and statistics.

· Be aware of various research methods (e.g., experimentation, field studies, and survey research), including each method’s strength and weaknesses.

· Define, identify, and explain the function of variables, random assignment, experimental group, and control group in an experiment.

· Be aware of ethical concerns in the conduct of scientific research, including the use of human subjects or laboratory animals.

· Appreciate how cultural diversity may influence scientific theory and research.




APPENDIX F

Weissman School of Arts and Sciences:  Assessment of Learning Outcomes 2004-05

The Weissman School of Arts and Sciences made considerable progress in the development of a culture of assessment during the 2004-05 academic year.  The School Curriculum Committee was expanded to include representatives from every department, who were charged with the task of acting as intermediaries between the Committee and decision-making bodies within the departments.  Working through this arrangement, the Committee requested that each department supply learning goals for the courses in Tiers I and II of the curriculum.  From these documents, a subcommittee was able to create a working draft of the School’s learning goals for Tiers I and II, arranged in seven general categories: Communication Skills, Civic Awareness, Ethical Awareness, Cross-Cultural Awareness, Aesthetics, Critical Thinking & Analysis, Quantitative Reasoning and Scientific Method.  Learning goals in the first and the last of these categories were finalized and formally endorsed by the Committee.  In the latter part of the 2004-05 academic year, the Weissman Curriculum Committee also began a discussion of possible assessment instruments by examining and debating the instruments developed by the Zicklin School to assess oral and written communication in BPL 5100.  The Weissman School’s efforts in the area of learning outcomes and assessment were incorporated into the College’s report to the Middle States Association.  

In the coming academic year, the Weissman Curriculum Committee expects to finalize the remainder of the learning goals for Tiers I and II as well as goals for the Tier III minor and the individual majors.  Moreover, the Committee intends to move forward with the task of assessing those goals by developing instruments of assessment, determining appropriate places in the curriculum where assessment might take place, and working with representatives of the other schools to coordinate assessment efforts.  
APPENDIX G

Information Literacy:  
Proposal to the Joint Committee on Curriculum and Articulation

· Establish the development of a competitive level of information literacy as a program learning goal for the college at undergraduate and graduate levels.

· Develop/adopt institutional definition of information literacy.

· Conduct an information literacy inventory to identify where information literacy is already integrated into college curriculum and where it could be introduced or further strengthened.
· Assign taskforce comprising four librarians and two faculty members from each school to develop proposed definition and conduct inventory review.
· Develop assessment instruments to identify information literacy skills of entering students and mastery by end of career.
· Promote and support ongoing professional development opportunities regarding information literacy.

· Provide incentive program for discipline and library faculty collaboration  in developing new information literacy-rich assignments and projects.
APPENDIX H
Linking Learning Goals and Assessment Criteria 
to the new Student Course and Faculty Evaluation Forms

Learning Goals


The following statements about Course Content appear on the new Student Course and Faculty Evaluation forms:


2.   The instructor communicated course objectives and learning goals.


3.   Assignments contributed to meeting the course objectives and learning goals.

4. Course requirements were clearly stated and followed.

Recognizing that students will rate their instructors in terms of these points should encourage teachers to spend some time discussing learning goals with their classes, but engaging students in this discussion has merit beyond simple self-protection.        Articulating how different courses foster the growth of specific abilities and how different assignments within each separate course foster specific learning goals helps students realize how each of their courses contributes to their intellectual growth and development.  

Assessment Criteria 


In the section labeled Course Delivery, students are asked to rate their agreement with these statements:

8. The instructor taught in a way that helped me learn the subject matter.

9. The instructor provided helpful feedback.  

And in the next section labeled Learning Environment, the following judgment appears:


15. The instructor clearly explained the grading system.

Strong agreement with these statements would suggest that students have understood that teachers grade their work not in order to be punitive but to lead them to a richer comprehension of the course goals.  Explaining the grading system goes far beyond giving numerical equivalents for letter grades; rather, it shows students how grades reflect the degree to which they have succeeded in achieving the goals of the course.  Grading rubrics that spell out ascending levels of competence associated with the achievement of each learning goal ideally should help students see where they stand at any given point during the semester and point out what elements may still be weak or missing in their move toward fully achieving the course goals.

APPENDIX I
 
Draft Statement on Assessment

The purpose of assessing student learning at Baruch College is to help faculty and administration in all of our schools and departments develop curriculum and allocate resources to achieve our goals for graduate and undergraduate education. Assessment is most useful when it builds on clearly stated agreements regarding learning outcomes and the indicia of success, but it is not a static process, not a pass-fail exam for either students or the institution. Assessment is a vital and dynamic component of the College’s continuing efforts to develop and document the quality of the education it provides to its students, the businesses, government and nonprofit organizations that employ our graduates, and the City itself. 

We believe that assessment is most effective when it is:

1) Undertaken collegially, with involvement of students and faculty and supported by campus, school and departmental administration.

2) Open, with the process made clear to all participants and the results available to all of the College’s stakeholders.

3) Aware of and responsive to national trends in evaluating student learning and student learning environments. 

4) Iterative, adapted over time to provide more lucid results and more useful contributions to strategic planning. 

APPENDIX J
	BBA LEARNING ASSURANCE ORAL COMMUNICATION WORKSHEET 
	

	
	

	
	
	
	
	
	
	
	
	
	

	Scoring and Criteria Defined
	

	3= Exceeds Expectations (                                )
	

	2= Meets Expectations    (                                )
	

	1=  Below Expectations    (                                )
	

	0= Not Applicable (Presentation does not allow for this to be rated.)
	

	 
	INDIVIDUAL RATING
	GROUP RATING
	

	ITEM
	MEMBER 1 
	MEMBER 2
	MEMBER 3
	MEMBER 4
	MEMBER 5
	GROUP
	 
	

	1. Was the overall purpose/ assignment accomplished?
	 
	 
	 
	 
	 
	 
	 
	

	2. Were the presenters knowledgeable?
	 
	 
	 
	 
	 
	 
	 
	

	3. Was the presentation well organized?
	 
	 
	 
	 
	 
	 
	 
	

	4. Did the presentation maintain interest?
	 
	 
	 
	 
	 
	 
	 
	

	5. How well was the presentation coordinated  with Powerpoint,  visuals, or handouts?
	 
	 
	 
	 
	 
	 
	 
	

	6. Was adequate eye contact maintained?
	 
	 
	 
	 
	 
	 
	 
	

	7. How well were questions and answers handled?
	 
	 
	 
	 
	 
	 
	 
	

	8. Did the presenters speak clearly and enthusiastically?
	 
	 
	 
	 
	 
	 
	 
	

	9. Did the presentation stay within the allocated time?
	 
	 
	 
	 
	 
	 
	 
	

	10. To what extent  did the presenters use appropriate business language?
	 
	 
	 
	 
	 
	 
	 
	

	11. Was there too much reading of notes or slides?
	 
	 
	 
	 
	 
	 
	 
	

	12. Did the presenters maintain a professional  appearance?
	 
	 
	 
	 
	 
	 
	 
	

	Comments
	

	 
	

	
	

	
	

	
	


APPENDIX K

	BBA LEARNING ASSURANCE WRITTEN COMMUNICATION WORKSHEET 

	

	Scoring and Criteria Defined

	3= Exceeds Expectations (                                )

	2= Meets Expectations    (                                )

	1=  Below Expectations    (                                )

	0= Not Applicable (Presentation does not allow for this to be rated.)

	 
	 
	INDIVIDUAL RATING
	GROUP     RATING

	ITEM
	MEMBER 1 
	MEMBER 2
	MEMBER 3
	MEMBER 4
	MEMBER 5
	   GROUP
	 

	Thesis/Focus

	1.  Does the author clearly state a purpose, focus, or thesis in the introduction?
	 
	 
	 
	 
	 
	 
	 

	2.  Does the focus effectively respond to the assignment?
	 
	 
	 
	 
	 
	 
	 

	3. Does the author identify and address audience appropriately throughout the writing?
	 
	 
	 
	 
	 
	 
	 

	4a. Does the author integrate accurate, suitable, and compelling evidence? 
	 
	 
	 
	 
	 
	 
	 

	4b. Does the author effectively show how all the evidence supports and advances the claims and stated focus?
	 
	 
	 
	 
	 
	 
	 

	Evidence

	5. How well was the presentation coordinated  with Powerpoint,  visuals, or handouts?
	 
	 
	 
	 
	 
	 
	 

	6.  Does the author cite all sources and make proper use of footnotes, endnotes, works cited, and/or in-text citations?
	 
	 
	 
	 
	 
	 
	 

	Structure

	7. Does the author create a logical structure that shows the development of evidence and ideas? 
	 
	 
	 
	 
	 
	 
	 

	8. Does the author produce focused sections or paragraphs?
	 
	 
	 
	 
	 
	 
	 

	9. Does the author end with a clear conclusion that offers summary, possible larger implications, and/or recommendation(s)?
	 
	 
	 
	 
	 
	 
	 

	Style

	10.  Does the author use correct grammar, punctuation, and spelling?
	 
	 
	 
	 
	 
	 
	 

	11. Does the author use formatting and language appropriate to the assignment and discipline?
	 
	 
	 
	 
	 
	 
	 

	12. Does the author effectively engage, persuade, and/or inform the reader?
	 
	 
	 
	 
	 
	 
	 

	Comments

	 

	

	

	

	

	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	Does the author properly create and make use of special forms such as:
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	  Business Letters
	
	
	
	
	
	
	

	

	 Executive Summaries
	
	
	
	
	
	
	

	

	  Business Plans
	
	
	
	
	
	
	

	

	  Financial Statements
	
	
	
	
	
	
	

	

	 Emails
	
	
	
	
	
	
	

	

	  Memos
	
	
	
	
	
	
	

	

	   Faxes
	
	
	
	
	
	
	

	


	 Cover Letters
	
	
	
	
	
	
	

	
	Resumes
	
	
	
	
	
	
	

	

	Visual Presentations
	
	
	
	
	
	
	


Appendix L:  DRAFT Comparison of Undergraduate Learning Goals Across Schools
BBA Goals

· Analytical and Technological Skills 
· Communication Skills: Oral

· Communication Skills: Written 

· Civic Awareness and Ethical Decision-making 

· Global Awareness

· [
· General Education] 

Specific to Field/Major

- Business Knowledge/Integrative Abilities 

- Proficiency in a Single Discipline 

Goals for Tiers I and II

· Critical Thinking and Analysis
· Quantitative Reasoning & Scientific Method

· Communication Skills [oral]

· Communication Skills [written]

· Civic Awareness

· Ethical Awareness

· Cross-Cultural Awareness

· Aesthetics

Goals for BS in Public Affairs

· Critical thinking skills (#5)

· Quantitative analysis skills (#7)

· Communication and advocacy skills (#6)

· Understanding of the ethical obligations of public service (#10)

Specific to Field/Major

- A general familiarity with political theory... (#1)

- A general familiarity with… politics and public institutions and social, and economic institutions in the United States (#2)

- A general familiarity with… city, state, and federal governmental and civic institutions (#3)

- A general familiarity with…non-profit entities (#4)

- First hand experience of some component of either #3 or #4 grounded in a service learning project (#8)

- Some expertise in an area of public policy entailing an understanding of how decisions in this area are related to #1-4 (#9)

- Knowledge and experience of the modes of participating in civic society that are open to them. (#11)

NB:  This comparison will be redesigned/revised to reflect the fact that all of our students complete Tiers I and II, and that we expect deepening levels of achievement as students encounter reinforcement of these goals as they progress towards completion of requirements for their degrees. Tier III goals will also be included. 

