Summary of CUE, 2006-2007

Support from CUE and its predecessors has been crucial to the success that Baruch’s undergraduates have enjoyed. Although we have reconceived this year’s proposal with more limited, focused, and cohesive goals (see “Overview,” p.2), most of the projects that ultimately received CUE support during 2006-2007 drew on themes similar to those we are sounding with this proposal, namely, engagement with our community and strengthening our students’ quantitative and communicative skills. As the indicators below suggest, a number of this year’s projects have moved us towards those goals. The following summary highlights some of those for which we seek continued support in 2007-2008.
Social and academic initiatives are bound together in our student orientations, learning communities, freshman seminar, and Convocation. NSSE results show higher levels of student engagement among our freshmen than seniors, indicating that we have helped provide a strong start but that we need to do more after the first year and more for our transfer population—precisely what we propose for 2007-2008. The GPAs and retention rates of students in learning communities continue to exceed those for other students (this is especially true for Latino students), and the mushrooming of interest on the part of faculty members—from eight participants to 80 in just five years—confirms the very positive nature of the experience for them as well. This year more than 80% of the incoming freshman class participated in Convocation, with the vast majority ranking the event as very good or excellent. 98% of respondents who attended the parents’ orientation (held the same day as Convocation) rated the program good or excellent. Academically oriented interventions from our Center for Advisement and Orientation continue to have important impact. With CUE support, the Center invited second-semester freshmen with low first-semester GPAs to a series of meetings and follow-ups. The 62% response rate is even better than the 55% rate from the previous year, and we expect that the 91 students who are still participating will show a reduced probation/not-enrolled status compared to previous years. Technological aids also persist in their effectiveness: we distributed the CPE CD-ROM to about 5,000 students—on a scale of 1 to 5, all respondents ranked each of the individual tutorial sections at 4.3 or above; and students continue to rate our orientation CDs highly in the CIRP survey add-on questions.
Progress in Math is real but slow. Special sections for students who needed to retake precalculus (described on p. 9) have proven effective. In spring 2006, 67% of the students in those sections passed, as opposed to only 40% of the students repeating the course in regular sections and 45% of students taking it for the first time. (We await the results of this spring’s sections.) Our Pre-Freshman Summer Program for SEEK students, which included supplemental instruction, enjoyed even greater success: 78% passed precalculus, far exceeding the usual pass rate. The jury is still out on SEEK’s “January Math” program: a major goal was to increase the students’ math proficiency so that 80% would pass in the following semester; we do not yet have these results, but very few of the students have dropped Math this spring despite our advice that they drop if failure seemed inevitable. This bodes well.

Information Literacy programs reach many students: 76 attended term-paper clinics, with 100% reporting favorable experience and 65% very satisfied; after taking tutorials, 600 students passed academic integrity quizzes; 457 students attended information literacy sessions specific to BUS 1000—90% of the respondents reported some improvement in business searching skills and over 70% responded to specific questions with answers that indicated mastery of key content.

Faculty development efforts aimed at enhancing communication skills have had concrete results. Through “CIC Development and Support for Pre-Business Core Curriculum and BBA major courses in Finance, Economics, and Management,” we developed and successfully piloted communication-intensive curricula for FIN 4610, FIN 4710, ECO 4100, and MGT 4861, all of which will now be offered as CICs on a continuing basis.  The central goal of our WAC-led development effort in Anthropology/Sociology was to engage faculty in a productive, ongoing discussion of communication-intensive approaches to teaching introductory courses in those disciplines. In this well-attended seminar, faculty shared best practices and learned new approaches to assigning writing and oral presentations. The department has requested continuation for 2007-2008. Finally, workshops attended by twenty-five faculty members teaching the first-year writing courses covered syllabus construction and development, close reading of text, evaluation of papers, and technology in and out of the classroom. Participants posted assignments and syllabi on a Blackboard site that had been developed but not used previously. There will be an evaluation questionnaire, but the final session has not yet taken place.  
Overview of CUE Plan, 2007-2008

After more than two years of vigorous debate, the Baruch College community has established learning goals for general education that we believe are essential to the success of students across our three schools. The bedrock goals are improved communication skills (written and oral) and quantitative skills. Though this conclusion is hardly original—it is shared, of course, by peer institutions both within and without CUNY and is the stuff of myriad reports—the process of debate, assessment, and analysis here has been a healthy one that has reaffirmed these goals as central to our mission. Assessment has led to another key realization—likewise neither profound nor unique—that achieving these goals resides not in the efficacy of a single course, group of courses, or department (such as English or Math), but rather in the dedication of faculty members and support staff throughout the college to reinforcing and building upon our students’ skills. This realization has also ratcheted up the need for more focused and integrated approaches to advising and faculty development—in short, for administrative support of faculty efforts.
Purely academic concerns would remain somewhat lifeless (and achieving their goals would be more elusive) without efforts to increase student engagement and integration into our community. This view is based on the principle that learning has a social dimension—that students learn most effectively in an environment that promotes regular exchanges with others, faculty as well as peers. Hence, the central place in this plan of initiatives that serve social functions, sometimes in tandem with academic ones (e.g. learning communities), sometimes independently (e.g. some features of “Baruch Beginnings”). In light of this principle, easing the transition of our students from high school to college, and, for an even larger number, from other colleges to Baruch, becomes another key to their success: if students feel that they belong to a supportive community, then they have a better-than-average chance of overcoming difficulties in adjusting to the college environment.
Assessment efforts in all of these ventures continue to illuminate. For example, over the past year, Baruch’s Zicklin School of Business has examined the oral and written communication skills of BBA students in their senior year. The overall level suggested significant room for improvement, but another result was even more revealing: students who had entered Baruch as freshmen performed at a level that was judged “significantly” higher than that of transfer students. Interestingly enough, transfer and “native” students graduate from our business programs with comparable GPAs. One conclusion, therefore, proved difficult to escape: that the written and oral communication skills that we had assessed are not called upon in our business courses—at least not to a degree that affects grades. This somewhat shocking (if not surprising) finding has led to one of the components described herein: an intensive faculty and course development effort in every department of the Zicklin School that will begin in summer 2007. This “feedback loop” model of goals, assessment, and subsequent development informs most of the items within our CUE plan for 2007-2008.
Our proposal, then, comprises three broad initiatives: 1) promoting student success by increasing engagement and easing transitions; 2) improving our students’ quantitative skills; and 3) improving our students’ written and oral communication skills. Each contains several components, some of which cut across two, or even all three initiatives. Excellent examples include our proposals to create faculty partners with colleagues at LaGuardia Community College and learning communities for transfer students. Inspired by the close collaborations among the CUNY colleges in the Bronx, and building upon models developed and refined by the WAC and WID projects, our faculty partners will learn to integrate reading, writing, and speaking more effectively in their courses (including Math courses), and eventually to establish “communities of practice” among colleagues at Baruch. Some of those faculty members also will participate in our first attempt to establish transfer learning communities, the composition of which will consist as much as possible of students from the partner’s class at LaGuardia. The individual components of our three broad initiatives are sketched below. While each program reflects an initiative that is essential to the Baruch community, the individual components are ordered according to priority.
I. Retention and the Campaign for Academic Success
Description: Each of the components described below directly serves students.
1. SEEK Summer Experience: Bridging the Gap between High School and College

The curricular features of this component will be described in proposals II and III. In addition to classes and the enrichment workshops, the summer experience for these students will include field trips, such as a visit by the Anthropology students to the Graffiti Hall of Fame in Spanish Harlem. 

2. SEEK Transfer Orientation/Bridge Program
To ease SEEK students’ transition to Baruch, we will hold orientations in August and January for incoming transfer students. Prior to the orientation, students will be contacted by both their counselor and by a peer mentor who previously had transferred to Baruch. Students will be introduced to the SEEK Program and the college, and will learn about the support services offered by SEEK and other campus offices. The peer mentors will answer any questions they have and take them on a tour of the campus and its surrounding neighborhood. In addition, we will provide an optional academic bridge program, focusing on math, economics, and finance—the subjects with which transfers have the most difficulty—to help prepare for future coursework.
3. Center for Advisement and Orientation

The Center guides all 12,000 Baruch undergraduates seeking academic advisement through their entire course of study, helps them develop realistic goals and objectives, and supports their inquiries into relationships between their academic course of study and their future. It is also responsible for programs that alert faculty and advisers to students in academic difficulty and for providing comprehensive advising to students on probation. The Center joins with members of the faculty in helping to create a community of lifelong learners and achievers.
4. Freshman and Transfer Orientation Program: Easing the Transition and Creating Expectations for Student Success

This component will improve orientation programming for incoming undergraduates by: 1) providing rigorous training for orientation leaders and giving them a larger role as peer advisors; 2) making the learning process at orientation more learner-centered through interactive peer as well as staff-led discussion, games, activities and competitive challenges; 3) reducing student frustration through increased peer staffing and technical improvements designed to expedite the intake processes; and 4) generating enthusiasm for the learning process, thereby enhancing engagement and ultimately retention.

5. Freshman Seminar

A required, non-credit course, Freshman Seminar will be taken by one half of Baruch’s incoming freshman class. (The other half will be in Learning Communities.) It is designed to ensure academic success by providing first year students with the tools to make informed decisions regarding their academic, personal, intellectual, and career choices. The course helps students to develop the skills and abilities necessary to navigate the Baruch College experience.  

6. Convocation/Baruch Beginnings

An opening day of festivities prior to the start of the fall semester, this event will begin in Fall 2007 with the award-winning ADL diversity training, followed by a Convocation, in which the author of the freshman text serves as keynote speaker to students who are inducted into the community of learners. The first session of freshman seminar immediately follows the ceremony with small group discussion of the text, followed by a street fair/club fair/departmental fair and barbecue, and a freshman text-related dramatization/performance in the Baruch Performing Arts Center (BPAC).  Simultaneously, the college holds an orientation for parents and families of new students, who then attend a reception where they meet the deans and faculty, and conclude their activities by joining their students at the fair and BPAC performance. 

This fall we plan to initiate a version of this day of activities for incoming transfers. This event will be held semi-annually and consist of appropriate activities for that population including a fair, reception, opening talk, and workshop on diversity and community at the College (while omitting the parent orientation).
7. Learning Communities

Having grown from two learning communities in fall 2003, our LCs will include half the freshman class in 40 learning communities in fall 2007. (Our Strategic Plan calls for universal freshman LCs by 2011.) We define a learning community as a program that enriches the universal block programming already in place, with class size limited to 20. At least two faculty members collaborate across disciplines, engage with students through co-curricular events and colloquia, monitor student progress, and work with one another and with peer mentors to insure that the first semester experience is communication intensive and academically, socially, and civically engaging. Students participate in a revised freshman seminar experience, based on a semester-long project that focuses on leadership and interconnectedness at the personal, campus, community, and global levels. Each LC will present its project at a conference on campus at the start of the spring semester. Faculty, librarians, tech staff, alumni, and community volunteers will serve as resources as students explore challenges to self/time management, team problem solving, written and oral communication, and critical thinking. Throughout the process they will be asked to engage in written self-reflection to be incorporated into their final presentations. 

We also plan to offer pilot learning communities to incoming transfer students built upon their required “Great Works” course (ENG/LTT 2800/2850), one of the few courses taken by virtually all of our transfers. The same faculty involvement, co-curricular activities, and project will be incorporated into the transfer LCs. The main goals will be to offer the rewards and resources of learning communities to transfers and also to pull together their disparate experiences and skill levels upon entering the College. They will benefit from an experience that brings them “up to speed” with their counterparts who benefited from the full Baruch experienced starting as freshmen.

8. Transfer Center

We will create a staffed drop-in Center on campus that serves as a center for programming aimed at serving transfer students (starting before they even arrive at the college), a clearinghouse of existing services on campus to assist transfer students, and a center that advocates for the exploration of their specific teaching and learning needs. We will build on affiliation with feeder institutions before and after students arrive as a way of identifying cohorts and creating community within this highly heterogeneous population.
9. Students At Risk

Our current “Mid-Semester At Risk” project asks members of the faculty during the seventh week of the fall semester to identify freshmen and first-semester transfer students at risk of failing their classes. Next year we will expand it to the spring semester and will include both first- and second-semester freshmen and transfers. Eventually we will expand the project to all students in each term they are enrolled. 

We also will continue to offer the Student Success intervention for students facing probation after one semester at Baruch, hoping to expand it to all students facing probation. This increasingly effective intervention runs for 10 weeks, during which students meet with an academic advisor to cover time management and decision-making skills in an in-depth way, and to provide counseling support for students at risk.  
10. CPE Prep Tutorial CD-ROM
Our CPE Prep Tutorial CD-ROM will be revised, updated, and replicated for the Baruch students invited to take the exam. Students have consistently rated this intervention as effective and helpful in preparing for the exam. It has been adopted by other CUNY campuses and found effective in preparing their students for the CPE as well.
Rationale: Numerous studies make clear that enhanced student engagement links directly to greater student success. Our experience bears this out: freshmen in our learning communities, for example, demonstrate higher GPAs than freshmen who are not in the LCs, a correlation that is especially strong for Latino students. Thus, the first eight of the components listed above focus on efforts at engaging the entire individual, beginning, especially in the case of SEEK students (and those in our immersion programs) even before the fall semester begins. The last three components serve students later in their career at Baruch: the “At Risk” project seeks to alter the culture of the College by making closer monitoring of student progress the norm, and by helping students who are experiencing difficulty—before they falter irrevocably; and the CPE tutorial helps our students succeed on the CUNY-wide exam.
Goals: The most significant goals are allied with each other: greater student academic success and enhanced engagement, both of which are directly related to increased retention. Others include acclimating students to the Baruch College intellectual community,  increasing their sense of personal responsibility, defining and encouraging academic integrity, improving students self-management skills, assisting with academic exploration through course selection and career goals, fostering a sense of interdependence with peers and the College, and improving students’ communication, presentation, and interpersonal skills, as well as relationships with peers, faculty, and administrators.
Assessment: We will see improvements in student satisfaction, time-to-degree, retention, transfer issues, BCSSE, the CUNY Survey, the NSSE, and graduation rates. We will continue to compare the academic success and retention levels of students who have taken advantage of these programs and services with those who have not. Given that the Transfer Center and the Transfer LCs will be important initiatives newly targeting that population at Baruch (the “Faculty Partners” component of proposals II and III also will serve the transfer population by establishing close working relationships with faculty members at one of the colleges from which many of our students transfer), we expect that these retention levels will improve even more significantly.

Coordination with Campaign priorities and other college programs (including grant-funded projects): Our goals for this program relate directly to two of the main goals of the Campaign: changing the culture of expectations for students and coordinating student support services. All of the efforts described above will strongly communicate to new and continuing students that we expect them to be fully engaged in their undergraduate experience and that we will provide them with the tools to do so. These efforts rely on the robust coordination among virtually all of the offices of Student Development, as well as support services throughout the College and through active collaboration with the offices of the provost, academic deans, individual academic departments.

Participants: Number of…
Students
FT Fac
PT Fac

· SEEK Summer Experience: 
100-110
0
3
· SEEK Transfer Orientation/Bridge Program:
100-125
1
1
· Center for Advisement and Orientation:
12,000
0
0
· Freshman and Transfer Orientation Program:
3,600
25
10
· Freshman Seminar:
800
2
0
· Convocation/Baruch Beginnings:
3,000
75
20
· Learning Communities:
740
60
20
· Transfer Center:
2,000
50
20
· Students At Risk:
4,000
3
0
· CPE Prep Tutorial CD-ROM:
5,000
1
0
Staff participating:

· SEEK Summer Experience: 11 (full-time coordinator, 10 peer mentors)
· SEEK Transfer Orientation/Bridge Program: 12 (full-time tutorial coordinator, 5 tutors for bridge program, 6 peer mentors)


· Center for Advisement and Orientation: 10 (full-time advisors)
· Freshman and Transfer Orientation Program: 33 (8 academic advisors, 3 full-time administrative staff, 20 peer leaders, 1 full-time and 1 part-time clerical staff)
· Freshman Seminar: 60 (35 staff course facilitators, 35 peer mentors)
· Convocation/Baruch Beginnings: (the president, deans, all support service office directors or their designees, technical support staff, and virtually everyone in the College community from custodians and security to “back office” staff in finance and administration)
· Learning Communities: 55-70+ (35-40 peer mentors, 10-20 staff and alums as project resources, 8 academic advisors, 2 dedicated full-time administrators, Institutional research staff, plus clerical and other professional staff brought in to assist on an as-needed basis)
Staff participating (continued):

· Transfer Center: 7-9 (1 dedicated full-time administrator with academic credentials, 2-4 support staff, 4 peer mentors)
· Students At Risk: 16 (8 advisors, 8 peer mentors)
· CPE Prep Tutorial CD-ROM: 4 (professional support staff at the College involved in the CPE prep and testing process—plus outside consultants)
Funds and Budget breakdown:  see p. 19.
II: Improving Quantitative Skills
Description: Over the past several years, we have employed a variety of efforts to ensure better learning in Math classes, including use of common finals and the monitoring of their results with particular attention to helping faculty members whose students do not succeed. Video tutorials, “Z” sections (see below), use of an internet-based method for delivering and grading homework, and far more active engagement with SACC, our tutoring center, have all contributed to greater student success. Some of the components of this initiative continue those efforts, others are new.
1. Math Immersion 

Both full-time and adjunct faculty help ease approximately 100 incoming, continuing, and transfer students into the college experience by preparing them during the summer or January to complete our Math courses successfully. Working with faculty who are sensitive to their needs, students spend three hours daily mastering course material while learning valuable math study skills. Math immersion at Baruch serves: incoming students who need to pass the CUNY ACT in Math or who scored poorly on the Math Department placement test; and continuing students who need to pass MTH 0120 or MTH 1030.

2. Summer Experience for SEEK students 

The SEEK summer experience mentioned above also contains a significant math component. On the first day, students’ Math and writing skills will be assessed.  Those who show any deficit in Math will be placed in a Math preparation program and will attend class three days a week for two hours a day.  In these classes their basic skills will be drilled so that their chances of success in fall 2007 will increase. 
3. January Math Program for SEEK students
SEEK’s January Math Program has been open to freshmen who failed or withdrew from math in the fall semester. Whereas it used to provide students with a review of the material covered the previous semester, it had been revamped and expanded as we realized that students needed to hone their basic math skills prior to reexamining the semester’s curriculum. Students meet with instructors in small groups for three hours a day, four days a week. Students take a skills’ assessment that determines their placement in workshops that are designed to boost their proficiency. Students take three drills a day—allowing both students and instructors to monitor their mastery of each topic. On the last day, students take another assessment that is compared with the first. In January 2008, we will expand this program further and invite any student who earned below a B- in either precalculus or algebra. Our data shows that students who do not excel in these classes have difficulty as they advance to higher-level mathematics. We want to prepare them in January for subsequent courses in order to increase their chances of success. 

4. Support for Math Tutorials
Students who failed precalculus in fall 2005 and who registered for it again in spring 2006 were identified. We placed some of them in “Z” sections, with enrollment capped at 15, in which: homework was graded by the instructor; the instructor administered and graded frequent quizzes; each student was assigned a student tutor with whom they were required to spend at least one hour per week; and each student was given a DVD containing video instruction of the textbook material, taped to correspond to the text. Most of the sections were taught by stronger members of our adjunct faculty. Based on the excellent results reported in the “Summary,” we propose to continue Z sections for students who have failed precalculus.
5. Video Tutorials for Exam Prep

Our video tutorials for precalculus and calculus (MTH 2003 and 2205) receive enormous and increasing numbers of “hits” (more than 12,000 in fall 2006; more than 15,000 as of April 30 in spring 2007) and students report satisfaction with their online experiences. We will record a new series of videos aimed explicitly at preparation for the final exams of these courses, which are required for 80% of our undergraduates.
NB: Components 6-9 will be coordinated, with much interaction among participants.
6. Task Force in Quantitative Pedagogy Across the Curriculum
Inspired by the vigorous exchanges among the faculty members engaged in our first-year composition task force, we will create a similar group to examine the teaching of quantitative skills from both a pedagogical and curricular point of view. The task force will include faculty members from a variety of disciplines (including Accounting, Economics, Finance, Math, and Statistics). Proceeding from a discussion of our learning goals, they will examine the curricula and syllabi of individual courses with an eye to comprehensiveness and coherence. An outside expert on teaching quantitative skills will be a consultant to the committee. The task force will be available to participate in the ongoing discussions of the CUNY-wide task force in this area.

7. WAC/WID Faculty Partners Initiative 

In the belief that integrating reading, writing, and speaking in courses can only benefit Math instructors, we plan to include two faculty members from within Math programs (one at LaGuardia and one at Baruch) in this initiative (see “Communication Skills”)
8. Math Department Workshops

This year-long series will feature members of our Math Department who have demonstrated success in the classroom leading discussions with full-time and adjunct colleagues. Some discussions will focus on techniques for teaching specific topics, while others will be more general.

9. Master Teacher Series
Since fall 2006, the college has sponsored 15 events in which nationally known experts in faculty development have worked with hundreds of our faculty members under rubrics such as: “Becoming a Critically Reflective Teacher” or “Teaching Effectiveness in Large Classes.” We are negotiating with Paul D. Nolting and Donald Saari, two of the nation’s most prominent and successful college math pedagogues, for extended appearances next year.
Rationale: Although students admitted to Baruch display significant promise of mathematical achievement as predicted by high school GPAs or SAT scores, many arrive having not taken a Math course for well over a year—a hiatus with harrowing effects on Math achievement in college. Difficulties are compounded by the fact that more than 80% of our students enroll in pursuit of a BBA, for which calculus is a required course.

Our immersion program creates a relaxed setting in which students can develop their mathematical skills by working closely with experienced faculty members and tutors. Additional, non-academic activities such as basketball, weight-lifting, and poetry classes are offered free of charge (in collaboration with College Now).
SEEK students enter Baruch with lower GPAs and test scores than their non-SEEK classmates; many attended New York’s lowest performing high schools. While many succeed at Baruch (the retention rate for SEEK students exceeds that of non-SEEK students), there is room for improvement, especially in math (and communication skills). Research has shown that students who participate in a summer program prior to their freshmen year—especially students admitted through opportunity programs—are more likely to stay in school, achieve high GPAs and graduate in fewer years. The summer component acclimates students to college life both academically and socially. The rationale for the January program relates to a conclusion forced by our data: students who do not excel in lower-level Math classes have more trouble when they advance to higher levels. We want to prepare them in January to increase their chances of success. 

The time for a quantitative skills task force has arrived, given the significant position of those skills in the curriculum for 80% of our undergraduates, as well as the difficulties posed to student progress by courses that rely on those skills.

Students struggling with math benefit from the extra instruction available though online video tutorials, which they can access at their leisure. Likewise, the small classes and closer attention made possible by Z sections have led to greater student success. SEEK students, who are not eligible for the Z sections, need the January Math Program.

Goals: The goals of immersion include high student pass rates on the ACT exams. But building student confidence for future achievement and knowledge that transcends test-taking skills are key goals as well. Moving forward we also will track students beyond immersion to examine their success as they continue at Baruch.
The SEEK summer math component includes three quantifiable goals: all students taking a credit-bearing course will pass with a grade of C or above; 80% of students who participate in the mathematics preparation courses will pass math in the fall with a grade of C or above; and all students who participate in the program (with the exception of immersion students) will complete their freshman year with a GPA of 2.5 or higher.
The SEEK January Math Program aims to accomplish the following two goals: all students who withdrew from or failed math in the fall and participate in the January Math Program will pass their math course the following semester with a grade of C or higher; and all students who participate because they received below a C+ in Algebra or Precalculus will receive a B- or higher in their math class the subsequent semester.
The task force will be charged with producing a report of its findings, as well as sample syllabi and assignments for several courses within both the common core and the business core curricula.

As suggested above, the videos and the Z sections are part of a multi-pronged effort to increase pass rates in Math courses and other courses that draw on quantitative skills.
Coordination with Campaign priorities and other college programs (including grant-funded projects): As is true of our Communications Skills initiative, the Campaign priority most directly addressed by the components of this proposal is the improvement of teaching and learning, here in the area of quantitative skills. Academic support is coupled with faculty development, with the assistance of  College Now, Institutional Research, and the Student Academic Consulting Center, and the extensive involvement of the SEEK program. 

Assessment Plans: We will assess immersion and the SEEK Summer Experience by tracking the success of the students in the designated examinations as well as in their academic study afterwards. Whereas a crucial measure of our task force will be whether any redesigned syllabi and assignments contribute to enhanced student success throughout the curriculum, evaluation of the success of the videos and the Z sections will be more targeted: do pass rates for precalculus and calculus improve?
Participants: Number of…
Students
FT Fac
PT Fac

· Math Immersion:
100
4
4
· Summer Experience for SEEK students:
100-110
0
3
· January Math Program for SEEK students:
100+
0
1
· Z Sections (AY 2007-08):
180
0
12

· Video Tutorials for Exam Prep:
N/A
2
0
· Task Force in Quantitative Pedagogy:
N/A*
6
0
· WAC/WID Faculty Partners Initiative: 
N/A
2
0
· Math Department Workshops
N/A
20
20

· Master Teacher Series:
N/A
20-30
20-30
* Each component marked N/A has indirect impact on thousands of students.
Staff participating:

· Math Immersion: 4 (director, office manager/data analyst, faculty development coordinator, Math coordinator – plus 20 tutors)

· Summer Experience for SEEK students: 21 (full-time SEEK tutorial coordinator/ director of summer experience, 10 math tutors, 10 peer mentors)
· January Math Program for SEEK students: 16 (full-time SEEK tutorial coordinator, 15 math tutors)
· Z Sections: 0

· Video Tutorials for Exam Prep: 2 (director and videographer)

· Task Force in Quantitative Pedagogy: 1 (part-time administrative assistant)
· WAC/WID Faculty Partners Initiative: 0
· Math Department Workshops: 0
· Master Teacher Series: 1 (graduate assistant)
Funds and Budget breakdown: see p. 19.
III. Improving Communication Skills
Description: Each of the components described below targets distinct groups within the Baruch community. Ultimately, each serves students, but we have grouped them according to whether their most direct target is students or faculty. Several, such as the first three, also feature in our “Promoting Success” initiative.
Description of the Student-Directed Components

1. Writing and Reading Immersion 

This summer/winter immersion program eases incoming and transfer students into the College experience by preparing them to complete Baruch College courses successfully. In a relaxed setting, students work to develop their literacy skills with experienced faculty members and tutors. The rigorous four-hours-a-day courses do not simply “teach to the test.” Rather, courses also are designed to develop students’ critical thinking and study skills. The program identifies individuals by competency level, placing them into thoughtfully designed classes. 

2. Summer Experience for SEEK students 

In the summer of 2007, all 100-110 incoming SEEK freshmen will be required to attend a six-week summer program. In the past, only those students who did not pass the CUNY skills tests were required to attend; however, this year we have expanded the program, which is designed to prepare students for their freshman year while immersing them in college level coursework. For those that passed the skills tests (we expect to have 65-70 students in this group), the program will include a three-credit Communications Intensive Course (either Anthropology or American Government). Enrichment workshops will focus on improving students’ communications skills and preparing them complete on the college level.  Many of these workshops will be run or co-run by SEEK Peer Mentors, who will be trained in June to work with the freshmen.
3. Communications Workshops for SEEK ESL Students
The SEEK Program will run communications workshops for its non-native student population, approximately 200 students. During club hours, our SEEK program will hold weekly workshops that address the issues of this population, preparing them to succeed in college and in the workplace. We hope to have at least 15 students at each workshop. Led by a Professor of Communication Studies who is an ESL Specialist, workshops will include topics such as: Vocabulary Building (for business, academic concerns, and networking); Boosting Confidence/ Speaking up in class and at work; Developing Cultural Literacy; Pronunciation; Negotiation/ Dealing with Difficult Situations; and Business Communication through Writing.
4. Writing Center      

Thanks to support from the CUNY Compact, Baruch College has appointed a full-time Writing Center director, allowing us to expand the Center’s mission. The Center and its current 15 professional consultants address the learning needs of at risk student writers from diverse linguistic/literacy backgrounds and the teaching needs of their faculty. Pedagogically this entails one-to-one writing consultations, workshops, online support, faculty outreach and development, and sensitive responses to assignment design and feedback. Expanded programs will reach more students and faculty by increasing Writing Center access to students at all levels of competency; transforming faculty and student perception of writing as a skill that many are deficient in to a vital communication tool that all can improve in; and mining Baruch’s greatest asset—our multicultural, multilingual students—by drawing from their strengths to address their weaknesses. 

5. Support for English Tutorials
Baruch students are required to take two composition classes (ENG 2100 and 2150) and either Great Works of Literature I or II (ENG/LTT 2800 or 2850). Some students lack the background needed to negotiate the tasks they must master to succeed in these courses. We have developed a parallel sequence of courses (T sections) designed to strengthen the academic performance, writing ability, and reading comprehension of those students. This component continues the development of this parallel, to provide a cohesive three-tiered sequence. Each T section will offer two additional hours of support for students. As they proceed through the sequence, the nature of the support will change to promote an increasing sense of independence and competence. Teachers are experienced instructors of ESL and applied linguistics. Students are placed in ENG 2100T based on a short writing sample; ENG 2150T placement is through teacher recommendation and student choice; students self-select for ENG/LTT 2800T/2850T.
6. Debate Team

Mentored by one full-time faculty member and assisted by a part-time coach and a part-time administrative staff member, the Debate Team offers a group of students the opportunity to practice and improve their oratory and argumentation, and both critical thinking and communication skills. It also offers students the benefits of a diverse working group and of a team environment. Students travel together, critique one another, support each other through rigorous competition, and generally work together to improve their skills in order to become a superior team.  

7. Expansion of Oral Diagnostic Assessment

The Bernard L. Schwartz Institute (BLSCI) is redeveloping an oral diagnostic assessment that has been in use in Theatre 1041C. The new instrument will continue to be used for THE 1041C but we hope to expand it to COM 1010, the introductory speech communication course, taken by approximately 1000 students per year. One Communication Fellow from BLSCI will work with the Institute’s staff and members of the Communication Studies faculty to pilot the use of the instrument in COM 1010, to explore integrating it into the curriculum, and, in the near future, to extend its use to all sections of the introductory course. 

8. Information Literacy Programs                                                

This component involves collaborative efforts between the library and faculty in the freshmen composition program (ENG 2100), Student Life’s freshman and transfer orientation programs, the college’s Academic Integrity Committee, natural sciences faculty (1000 level courses in biology and environmental sciences), communications faculty (COM 1010), and psychology faculty. These collaborations help the college to comply with the Middle States requirement that information literacy be integrated across the curriculum and allow us to continue to strengthen and expand a comprehensive program of library orientation, information literacy, and plagiarism-avoidance instruction. 

Description of the Faculty-Development Components

1. ENG 2100
This series of four three-hour workshops per semester, will be open to all faculty members teaching English 2100 and 2100T. The workshops will be facilitated by two faculty members, Baruch’s newly hired Writing Director, and an instructor who has worked closely with English 2100T. The roundtable format will rely upon the faculty to lead by sharing their experiences and expertise with others to generate ideas for teaching with and through communication.

2. First-Year Composition Task Force

The task force, which consists of six English and two business faculty members, the BLSCI director, and one writing fellow, began its work in spring, 2007. The first semester has focused largely on: 1) creating areas of concentration; 2) researching writing program innovation across the country; 3) reading the literature of the field so task force members can familiarize themselves with the most important discourses and debates; 4) getting a clear grasp on the writing culture at Baruch and all its constituent parts; and 5) drawing up survey instruments for faculty, students, and alumni and preparing to run focus groups. The task force will distill the evidence of the interviews and focus groups as well as what has been learned through research and reading, into specific recommendations for the first-year composition sequence. We will run a pilot of the new course(s) in AY 2008-2009 and the writing program at Baruch will be updated in response to the task force’s report by the academic year 2009-20010.

3. Redesign of (Pre-) Business Core Courses                                                 

The assessment project described under “Rationale,” has confirmed the need to redesign courses to ensure that the goals of general education are met throughout the curriculum—and not just within the common core offered by the Weissman School. To that end, nine faculty members who are (or will become) supervisors of their undergraduate prebusiness or business core course (ACC 2101, ACC 3000, BPL 5100, CIS 2200, FIN 3000, MKT 3000, MGT 3121, ECO 1002, and LAW 1101) will work together to redesign these courses to develop assignments that require written, oral, or creative responses that correspond to the learning goals of the individual courses. All participants will develop a new syllabus for their courses with detailed lesson plans and assignments.

4. WAC/WID Faculty Partners Initiative 

Baruch’s WAC program proposes to intensify and focus faculty development by convening a group of eight faculty in different disciplines to work on integrating reading, writing, and speaking more effectively in their courses. They will participate in a year-long seminar that will introduce them to scholarship on WAC/WID and writing pedagogy and guide them through the process of redesigning their syllabi and assignments. The group will maintain a Faculty Partners Blog on their reading, discussions, and perspectives on teaching, and they will post their new materials on a website so their colleagues can use them as guides for their own course development. Prof. Cheryl Smith (English) has applied for a faculty development grant that would work in tandem with, and extend the reach of, this proposal.

5. WAC Faculty Development for Core Courses in the Weissman School 
After successful pilots in 2006-2007, BLSCI seeks to continue ongoing faculty development seminars for Anthropology/Sociology faculty and for English faculty teaching the Great Works courses. The seminars bring together faculty to review WAC pedagogy, share experiences, and reflect on the effectiveness of communication instruction. 35 full and part-time faculty members will work with BLSCI facilitators who will be in frequent contact with the Chairs of the respective departments, making the seminar part of an on-going feedback loop among faculty, administration, and the Institute. Emphasis will be placed on developing discipline-specific writing assignments that will be productive for students without placing additional burden on faculty time.

6. Faculty Development for Recitation Leaders in Large Lecture Psychology Courses

BLSCI will hire a Fellow to develop and conduct faculty development programs for graduate students teaching recitation sections of large lecture courses in Psychology 1001. Working with the model currently in place for BUS 1000, the Fellow will conduct a regularly scheduled faculty development seminar on communication-intensive instruction over the course of the 2007-2008 academic year.

7. Pedagogical and Technical Support for Blogging Across the Curriculum

To support current efforts to encourage faculty to incorporate instructional technologies like blogs and wikis into course curricula as means to promote student writing, the Schwartz Institute will hire an additional Fellow to assist with ongoing projects. This Fellow will assist faculty in finding an approach to blogging that is appropriate to a given course, provide training to faculty and students, and will create and maintain faculty or student blogs over the course of the semester.

8. ESL Study                                                                                     

More an assessment project than faculty development per se, this component supports collection of data on the academic performance, retention, attrition, and progress of the 172 students who were registered in English 2100T in fall 2006. We plan to study the subset of this group that continues to be enrolled in the college in AY 2007-2008 to better understand the strengths and weaknesses in their academic performance.  

Rationale: Our first round of assessments of written and oral communication skills at the freshman and senior levels are almost complete. We have devised tests and scoring rubrics that correspond to our learning goals in written and oral communication. As suggested in our “Overview,” preliminary results indicate substantial room for improvement. To help us understand the curricular and pedagogical implications of those findings, we have created and administered two inventories (one each for written and oral skills) designed to elicit specific information on the number and kind of assignments our students typically face and the type of feedback they receive. We are still analyzing the results of the written assignment inventory and the oral assignment inventory will be “live” for another few weeks, but some conclusions seem obvious: as they progress through our curriculum, students are not asked to write or speak enough, and when they do write, their opportunities to revise based on feedback are too few.

Goals: The essential goal that underlies all of these components is the improvement of our students’ mastery of communication skills for greater success in their academic careers and their lives after college.
Goals of the Student-Directed Components

Although the components’ modes of delivery may differ (some are curricular, some co-curricular; some provide support for innovative pedagogy, others are basically evaluative) the most important difference relates to the target group, not the goal. Immersion and the T sections, for example, are designed to improve communication skills (including but not limited to the passing of the ACT exam for the immersion participants) for groups of students relatively early in their careers who are known to be at risk of academic failure; Information Literacy and the Oral Diagnostic primarily serve freshmen and transfer students regardless of academic profile; the Writing Center has a still wider focus. At the other end of the spectrum, the debate team enhances the communication skills of approximately 20 talented students working very intensely with a member of the faculty and a coach. 

Goals of the Faculty-Development Components

While each component has specific goals, the overriding goal of improving student mastery of communication skills is served by several that are common to all:
· to embed stronger pedagogy across a variety of departments; 

· to help establish “communities of practice” for teachers at Baruch; 

· to initiate and develop faculty-driven conversations about teaching and learning in the disciplines;

· to develop more consistent and more uniform standards of student evaluation, especially across the sections of multi-section courses in the General Education curriculum; and
· to infuse assignments and pedagogical approaches that reinforce our learning goals.
Coordination with Campaign Priorities and other College programs (including grant-funded projects): The Campaign priority most directly addressed by the components of this proposal is the improvement of teaching and learning, specifically in the area of communication skills. Faculty development and academic support are marshaled and coordinated by this initiative. Some of the academic units directly engaged are College Now, Institutional Research, the Library, the Schwartz Communication Institute, SEEK, the Student Academic Consulting Center, and the Writing Center. Even more broadly, these components draw on the support and cooperation of several departments in both the Weissman and Zicklin Schools, the college’s Academic Integrity Committee, and the Office of Student Life. 

While the Campaign’s goal of changing student culture by communicating expectations of success is addressed more directly in our first initiative, several of the components directed at students will clearly communicate the message that they are expected to be active participants in their college education. To succeed in an environment that emphasizes active learning, students will learn to participate and be more vocal. And the continued success of Baruch’s Debate Team encourages students to perform at their highest potential by meeting a national standard of excellence.  

Assessment Plan: The academic success of the students in the courses and programs among our “Student-Directed Components” will be carefully tracked. Given that communication skills are basic to student success, we expect to see gains in student retention from the first to second semester of matriculation, both for freshmen and transfer students. Faculty development efforts are more difficult to assess, although these too should indirectly affect student retention. In light of Baruch College’s already high retention numbers, we anticipate modest gains, but as the results of these efforts proliferate—especially the development of “communities of scholars” dedicated to teaching—we look forward to even more impressive results in the years to come.
Participants: Number of…
Students
FT Fac
PT Fac

· Writing and Reading Immersion: 
200
5
10
· Summer Experience for SEEK students: 
100-110
0
3
· Comm. Workshops/SEEK ESL students: 
100
0
1
· Writing Center: 
2,000
0
0
· Support for English Tutorials: 
420 
11
4
· Debate Team: 
20
1
0
· Expansion of Oral Diagnostic:
2,500
4
0
· Information Literacy Programs:
3,000+
15
3
· ENG 2100 Faculty Development: 
N/A*
22
18
· First-Year Composition Task Force: 
N/A
8
0
· Redesign of (Pre-) Business Core Courses: 
N/A
9
0              

· WAC/WID Faculty Partners Initiative: 
N/A
9
0
Participants: Number of… (continued)
Students
FT Fac
PT Fac

· WAC Fac. Dev. for Core Courses in WSAS: 
N/A
14
28
· Fac. Dev. for PSY 1001 Recitation Leaders: 
N/A
2 
10
· Blogging Across the Curriculum: 
N/A
5
0
· ESL Study: 
N/A
1
0
* Each component marked N/A has indirect impact on thousands of students.

Staff participating:

· Writing and Reading Immersion: 4 (director, office manager/data analyst, faculty development coordinator, ACT reader coordinator – plus 40 tutors)

· Summer Experience for SEEK students: 13 (full-time SEEK tutorial coordinator/ director of summer experience, 2 writing tutors, 10 peer mentors)
· Communications Workshops for SEEK ESL Students: 0
· Writing Center: 18 (director, 15 consultants, student aides)

· Support for English Tutorials: 1 (CUNY writing fellow – plus writing center consultants)
· Debate Team: 2 (coach and administrator)

· Expansion of Oral Diagnostic Assessment: 2 (communication fellow and deputy director)

· Information Literacy Programs: 1 (instructional web design contractor)                                  

· ENG 2100 Faculty Development Workshops: 0

· First-Year Composition Task Force: 2 (Schwartz director and writing fellow)
· Seminar: Redesign of (Pre-) Business Core Courses: 4 (associate dean, directors of BLSCI, writing center, and SACC)
· WAC/WID Faculty Partners Initiative: 0

· WAC Faculty Development Seminar for Core Courses in Weissman: 7 (5 communication fellows,2 CUNY writing fellows)
· Faculty Development for Recitation Leaders in Large Lecture Psychology Courses: 1 (communication fellow)
· Pedagogical and Technical Support for Blogging Across the Curriculum: 2 (1 Schwartz communication fellow, 1 CUNY writing fellow)
· ESL Study: 0
Funds and Budget breakdown:  see p. 19.

Budget
I. Retention and the Campaign for Academic Success
Summer Experience for SEEK students 
$11,000

SEEK Transfer Orientation/Bridge
10,600

Center for Advisement and Orientation
50,000

Freshman & Transfer Orientation Program
76,800

Freshman Seminar
55,000

Convocation/Baruch Beginnings
145,000

Learning Communities
202,800

Transfer Center
80,000

Students At Risk
27,300

CPE Prep Tutorial CD-ROM
8,000
666,500
II. Improving Quantitative Skills

Math Immersion
60,000

Summer Experience for SEEK students 
11,000
January Math Program for SEEK students
10,600
Math Tutorial Support
36,000

Video Tutorials for Exam Preparation
15,000

Task Force in Quantitative Pedagogy
30,000

Math Department Workshops
5,000 

Master Teacher Series
 20,000
187,600
III. Improving Communication Skills

Student-Directed Components

Writing and Reading Immersion 
150,000

Summer Experience for SEEK students 
11,000

Comm. Workshops/SEEK ESL students 
4,000
Writing Center 
125,000

English Tutorial Support 
108,000

Debate Team 
14,000
Expansion of Oral Diagnostic
25,000

Information Literacy Programs
75,000
512,000
Faculty Development Components


ENG 2100 Faculty Development
50,000
First-Year Composition Task Force 
24,000
Redesign of (Pre-) Business Core Courses 
27,000            

WAC/WID Faculty Partners Initiative 
27,000
WAC Fac Dev for Core Courses in WSAS 
20,000

Fac Dev for PSY 1001 Recitation Leaders 
10,000

Blogging Across the Curriculum 
22,000
ESL Study 
5,000
185,000



$1,551,100
TOTAL

Baruch College is firmly committed to the goals addressed by these programs. To that end, we will draw on resources of the Baruch College Fund, the Bernard Baruch Endowment, the Bernard L. Schwartz Communications Institute, the Weissman Fund, and our portion of the CUNY Compact to cost-share as much of the difference between the expense of these programs and our request from CUE.
BUDGET REQUESTED FROM CUE:


$900,000
CUE Proposal, 2007-2008
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